Giftedness as asynchronous development of children

with special educational needs

INSIGHT

The Prvckodogicsl Dimrensions

nf Sty

L
e

DOI: 10.32999/2663-970X/2022-8-8

Link article (Style APA): Prokhorenko L. I. (2022). Giftedness as asynchronous development
of children with special educational needs. Insight: the psychological dimensions of society, 8, 111-123.

DOI: 10.32999/2663-970X/2022-8-8

Linkarticle (Style DSTU 8302: 2015): Prokhorenko, L. I. Giftedness as asynchronous development of
children with special educational needs. Insight: the psychological dimensions of society, 2022, 8, 111-123.

DOI: 10.32999/2663-970X/2022-8-8

UDC[159.922.76+159.922.76-056.45]:376.091.21

Giftedness as asynchronous development of children
with special educational needs

06apoBaHiICTb AK aCHHXPOHHUH PO3BUTOK
AiTeHr 3 0COOJIMBUMHU OCBITHIMM NOTpe6GaAMH

Received: May 12, 2022

Prokhorenko Lesia Ivanivna
Doctor of Psychology, Full Professor, Director
Mykola Yarmachenko Institute
of Special Pedagogy and Psychology,
Ukraine
lesya-prohor@ukr.net,
https://orcid.org/0000-0001-5037-0550

Abstract

The research purpose is to clarify the features
of asynchronous development of gifted children with
psychophysical disorders that will be a substantial
argument for shaping a differentiated approach to
teaching such children amidst inclusion. Methodology
and methods. It is substantiated that the methodolog-
ical provision is the interpretation of the phenomenon
of giftedness as asynchronous development, which
stipulates special needs and provides for the creation
of conditions for their satisfaction. It was applied a ret-
rospective analysis, generalization and systematization
of the scientific literature on the relevant problem;
participation observation using the observation pro-
tocol and the author’s survey. The study participants
are inclusive classes with talented and gifted children
with special educational needs (n=100) and teachers
(n=25) who maintain the organization of an inclusive
space and conduct classes with such students. Results.
It was defined the features of asynchronous develop-
ment of gifted children with special needs, as follows:
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AHoTanisa

MeTol0 JOCTiPKEHHA € 3’sCyBaHHS 0CO6JIMBOCTEH
ACMHXPOHHOTO PO3BUTKY OO0JAapOBaHUX [iTeH, sKi
MalTb NeBHi MCUX0Qi3WYHI MOpYyIIEeHHS, 10 CKJaje
Ba)KJIMBY apryMeHTAllil0 Y CTBOPeHHi JudepeHIiioBa-
HOI0 MiJIX0Aly HaBYaHHS TaKUX JIiTell B yMOBax iHKJIO-
3ii. MeTogo.10ris Ta MeToAU. OGIPYHTOBAHO, 1[0 METO-
JIOJIOTiYHUM TIOJIOXKEHHSIM € TIyMadyeHHs1 peHOMeHy
061apOBaHOCTI IK aCHHXPOHHOT'O PO3BUTKY, 1[0 3yMOB-
JIFOE 0COOJIMBI MOTPe6H i mepei6adyae CTBOPEHHS] YMOB
A4 iX 3aJl0BOJIEHHA. 3aCTOCOBAHO PETPOCIEKTUBHE
aHa/i3yBaHH{, y3arajJbHeHHs i cucTeMaTH3alif Hay-
KOBOI JIiTepaTypH 3 OKpec/eHol Mpo6JIeMH; BKIOYEHE
CTIOCTEePEXKEHHS 3a PeCNOH/EeHTaMHU 3 3aCTOCYBaHHAM
IPOTOKOJIy CIOCTEPEeXEHHS, aBTOPCbKe aHKeTyBaHHS.
YyacHukaMu fociipkeHHS € iIHKJIIO3WBHI KJIacH 3 TaJa-
HOBUTHMH i 00JJapOBaHUMH JiTbMH 3 OCOGJUBUMU
ocBiTHiMH noTpe6amu (n=100) Ta BunTesi (n=25), aki
3a0e3Mevyyl0Th OpraHisaniio iHK/JI03UBHOTO MPOCTOPY
Ta NPOBOJATb 3aHATTA 3 TAaKUMU y4HAMU. Pe3yib-
TaTH. 3’ICOBAHO 0COBJIMBOCTI ACHHXPOHHOTO PO3BUTKY
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specifics of motivational, cognitive and social compo-
nents, involving the deficiency of cognitive and adap-
tive skills, breach of socially acceptable norms, limited
communication, etc. An experimental model of gifted-
ness research, which contains the features of a gifted
person at four levels: psychophysiological, psycholog-
ical, socio-psychological and pedagogical, was elabo-
rated. Conclusions. The main issues which need urgent
addressing were summarized, including adherence to
the principle of the best interests of gifted children with
special needs and the application of a comprehensive
approach to ensure their right to access to high-quality
educational and social services. Emphasis was placed
on the development of teaching & learning materials
for alternative forms of education and the upbringing
of gifted children.

Keywords: special psychology, internal dyssynchrony,
rapid-development intelligence, non-verbal communi-
cation, inclusive space.

Introduction

The approach to giftedness as a single
integrative structure, which is evident at all levels
of individual personality development, became
widespread in psychology in the 70s of the 20®
century.

The works of many foreign and Ukrainian sci-
entists cover the phenomenon of giftedness, its
factors, structure, and particularities of identifi-
cation and development. In particular, intellec-
tual abilities have been analyzed in the structure
of individual giftedness (Bain et al. 2006; Krutz-
inna, 2016; Silverman, 1998; 2003). The multifac-
torial models of giftedness containing motivation,
creativity, and exceptional abilities were studied
(Antonova, 2007; Molyako et al., Musyka, 2002).
Scientists interpret giftedness as a rather persis-
tent characteristic of individual manifestations
of intelligence which grow with age; a much higher
level of a child’s achievement in a particular activ-
ity compared with the achievements of other chil-
dren of the same age.

The issue of training, development, and sup-
port of children with special educational needs,
including gifted ones, is the research scope
of special psychology and pedagogy specialists
(Prokhorenko et al., 2021; 2022; Prokhorenko &
Kostenko, 2020; Romanenko, 2020; Yakovleva,
2019). Researchers emphasize that following age
periodization, each age group is characterized
by common physiological, mental, psychologi-
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JiTed 3 0COGJUBHUMH NOTpebaMu, IKi MarOTb 06Aapo-
BaHICTh, [I0 SIKUX BijfiHECeHO: cnelrdidyHi 0cO6JIUBOCTI
MOTHBaliHOI, KOTHITUBHOI Ta COLliaJIbHOI CKJIaJJOBUX,
30KpeMa, 1ePiluT KOrHITUBHUX Ta aJallTUBHUX HABU-
YOK, HeJOTPUMaHHA CYCNJIbHO NPUMHATHHUX COLjia/ib-
HUX HOPM, 00MeXeHe CIiJIKyBaHHs Tolo. Po3po6seHo
eKCIIepUMEeHTaJIbHy MOJe/b JOCJIi/PKeHHsS Mpo6JieMu
06/1apoBaHOCTi, 1[0 MiCTUTH OCOBJUBOCTI 06AapoBa-
HOI 0COGMCTOCTi Ha YOTUPBOX pPiBHAX: mcuxodizioso-
riYHOMY, IICUXOJIOTIYHOMY, COLia/IbHO-IICUXO0JIOTIYHOMY
Ta nejarorivHoMy. BUCHOBKH. Y3arajbHEHO OCHOBHI
NUTaHHSA, fAKi NMOTPeOYITh HarajibHOTO BHUpIlIEHHH,
30KpeMa JAOTPUMaHHA NPUHLIUIY HaWKpaluUx IiHTe-
peciB 06/lapoBaHUX [iTell 3 0COGJIMBUMHU MOTpeGaMu
Ta 3aCTOCyBaHHS KOMILJIEKCHOTO MiJXOAYy 3 MeTOH
3abe3neyeHHs] IXHbOTO NMpaBa Ha JOCTYN [0 SIKICHUX
OCBITHIX I coLjjaJIbHUX MOCJAYT. AKIJeHTOBAHO yBary Ha
po3pobLi HaBYaJIbHO-METOAUYHOrO 3abe3nedyeHHs
aJbTePHAaTUBHUX (OpPM HaBYaHHS | BUXOBAHHS TaKHUX
aiTen.

Kiro4oBi cs1oBa: crenjajbHa NCUX0JI0TiA, BHYTPIIIHA
JUCXPOHIs, BUINEPe)KYBaJIbHUKA IHTEJIeKT, HeBep-
6a/ibHa KOMYHiKallisl, iIHKJIFO3UBHUH NPOCTIp.

Beryn

Y ranysi ncuxoJiorii B 70-xx pp. XX cTropivus
HabyBae MOUIMpPEeHHs MNiJxiA o 06JapoBaHOCTI
AK €QUHOI IHTEerpaTUBHOI CTPYKTYPH, L0 BUAB-
JIAETBCA Ha BCiX pIBHAX IHAUBIAyaJbHOrO poO3-
BUTKY 0COGHCTOCTI.

®eHOMEH 06/1apOBaHOCTI, Il YNHHUKH, CTPYK-
TYpy, 0COOJUBOCTI ifleHTUdikaLil Ta pO3BUTKY
BUCBIT/IEHO Yy Tmpangax 6araTboxX 3apy6iKHUX
Ta YKpailHCbKUX Y4YE€HHUX. 30KpeMa, JOCJiHPKEeHO
iHTeseKTyasIbHiI 3MiI6HOCTI y CTPYKTYypi o6aapo-
BaHocCTi oco6ucTtocTi (Bain et al. 2006; Krutzinna,
2016; Silverman, 1998; 2003). [locnigzxeHo MyJ/ib-
TUdaKTOPHI MoJesi 064apOBAHOCTI, 1110 MiCTATh
MOTUBAllil0, KPeaTUBHICTb, BUHATKOBI 3/1i6HOCTI
(ArToHOBa, 2007; Mossiko Ta iH., My3uka, 2002).
[lin o6mapoBaHICTIO BYeHi PO3YMIilOTh AOBOJII
CTiMKi OCOGJIMBOCTI came iHAUBiAYyaJbHHUX IPO-
ABIB IHTEJIEKTY, U110 3 BIKOM 3pOCTal0Th; 3HAYHO
BUUIWU piBEHb JOCATHEHDb JUTUHU Y KOHKPETHIN
JIAJIBHOCTI, IOPIBHAHO 3 JOCATHEHHSAMM IHIIUX
JiTed LbOTO XK BIKY.

[Ipo6sieMa HaBYaHHS, PO3BUTKY, MiATPUMKH
AiTed 3 O0OCOGJMBUMU OCBITHIMHM MOTpebaMy,
y TOMY 4MCJi 06[JapOBaHuX, € IPeJMETOM JOCJi-
xeHb daxiBLiB y cdepi cnelniaabHOI MCUXOI0TII
Ta negaroriku (Prokhorenko et al, 2021; 2022;
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cal, social and personal indicators of the child’s
development, which correspond to neurotypi-
cal development. However, gifted children with
psychophysiological disorders have individual
development specifics, which touch upon not
only mental or physical disorders but also other
special needs, i.e., these may be advanced needs,
both socio-cultural and intellectual which are
within the norm in neurotypical children. Scien-
tists explain that the causes and characteristics
of difficulties and problems experienced by gifted
students with special needs are driven by the spe-
cifics of their psyche and personal qualities. Gifted
children often need substantial help during their
development as they face problems related pri-
marily to their psychological, personal, cognitive,
and emotional needs.

Hypothesis. Thedevelopmentofanexperimental
model of giftedness will facilitate diagnosing
the asynchronous development of gifted children
with special needs, including distinguishing
instrumental and motivational components.
It, in turn will make it possible to formulate
conceptual provisions and methods for giftedness
development in children with special needs.

Research purpose. To clarify the features
of asynchronous development of gifted children
with psychophysiological disorders that will be
asubstantial argument for shaping a differentiated
approach to teaching such children amidst
inclusion.

Methodology and methods

In the context of studying gifted children, most
scientists convey giftedness as asynchronous
development (Matveieva, 2014; Moliako, 1999;
Morelock, 1996; Muzyka, 2002; Silverman). The
conceptual methodological provision entails
the interpretation of special needs of giftedness as
uneven development in various aspects, including
mental, emotional, social, etc. Such conclusions
give grounds to state that gifted children with
psychophysical disorders have double special
needs, which impose certain specifics on
their worldview, communication, and activity,
and require other approaches during education,
upbringing and development.

Research methods: retrospective analysis,
generalization and systematization of scientific
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Prokhorenko & Kostenko, 2020; Romanenko,
2020; Yakovleva, 2019). /loc/igHUKK HaroJiouy-
I0Th, 10 BiANOBILHO [0 BIKOBOI Nepioju3allii,
JJIsl KO>KHOI BIKOBOI IpyNy € 3araJIbHONPUNHATI
¢isiosiorivni, ncuxiuHi, ncuxosiorivHi, coniajabHi
i 0COBGUCTICHI MOKA3HUKU PO3BUTKY AUTHHH, SKi
BiZIOBiJal0Th HOPMOTUIIOBOMY PO3BUTKY. BTiM,
006apoBaHi JiTH 3 0COOJUBOCTAMM IcUxodi3nuy-
HOT'0 PO3BUTKY MalOTh IeBHi iHAUBiiya/lbHi 0C06-
JIMBOCTI B PO3BUTKY, AKI OXOIUJIIOIOTb He JiALle
neBHi ncuxiudi yu pisuyHi nopyueHss, a i iHmwi
0co6JiMBi MOTpebH, 30KpeMa Lie MOXYTb OyTH
noTpebU 3aBUIIEHOTO XapaKTepy, K COLiOKYJIb-
TYpHi Tak i iHTeJieKTyaJbHi, IKi y AiTel 3 HOp-
MOTHUIIOBMM PO3BUTKOM € y MeXaX 3arajbHO-
NPUHUHATOI HOPMHU. BUeHi NOACHIOIOTE NPUYKMHU
I XapaKTepUCTUKH TPYAHOILIB i mpobJyieM o6ja-
POBaHUX y4YHIB 3 0COGJMBUMHM MOTPEOAMHU Clie-
M diko10 iIXHbOI MCUXIKKU Ta 0COOMCTICHUMU SIKO-
ctsaMu. Taki o6apoBaHi [[iTH 4acTo NOTPebYOTh
CyTTEBOI JONOMOIU y Ipoueci CBOro poO3BUTKY,
yepes Te, L0 CTHUKAIOTbCS 3 HU3KOI NpobJeM,
NOB’SI3aHUX y HepuUly 4epry 3 iXHiMU MCUXO0JIOTiY-
HHMH, 0COOUCTiICHUMM, MMi3HABaJbHUMH, €MOIlili-
HUMHU IOTpebaMu.

l'inomes3a. Po3pobka eKCnepuMeHTaJbHOI
MoJiesi  06/JapoBaHOCTI JI03BOJIMUTh 3’ICYyBaTH
aCHUHXPOHHICTb PO3BUTKY 06JapOoBaHUX AiTel
3 0COOJUBUMH MOTpe6aMH, 30KpeMa BHOKpe-
MUTH IHCTpyMeHTa/IbHi i MOTUBALilHI CK/JIaA0BI.
Lle y cBOIO yepry yMOXJHUBUTb PO3POOKY KOH-
LeNTyaJbHUX M0JIO)KeHb Ta METOAUKUA PO3BUTKY
006/1apoBaHOCTI JIiTel 3 0COBJIUBUMU OTPEOGAMU.

Mema docaidxcenns. 3'scyBaTu 0COGJUBOCTI
ACHUHXPOHHOI'0 PO3BUTKY 006/1apOBaHUX [AiTeM,
sIKi MaloThb MeBHi NcUxodi3uyHi mopyleHHs, 0
CKJIaZle BaXJIMBY apryMeHTalil0 y CTBOpeHHI
AudepeHIiloBaHOTO MiAX0Ay B HaBYaHHI JiTel
B YMOBaX iHKJII03iI.

MeTogo0J10Tis1 Ta METOAU

Y KOHTeKCTi BUBYEHHS 06/]JapOBaHUX JIiTel 3Ha-
YHa YacTUHA BUEHUX 00/IapOBaHICTb MOSICHIOE SIK
ACHHXPOHHUH po3BUTOK (MaTBeeBa, 2014; Mossiko,
1999; Morelock, 1996; Myauka, 2002; Silverman).
KoHyenTyasbHUM METOAOJIOTIYHUM IMOJIOXKEHHSIM
€ TJIyMa4yeHHs1 0COGJIMBUX MOTPe6 06/1apOBaHOCTI
K HepiBHOMIDHOI'O pO3BUTKY Yy Pi3HHUX aclleKTax,
30KpeMa ICHXiYHOTO, €MOIiliHOTo, coljiaJIbHOro
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literature on the relevant problem; participation
observation using the observation protocol
and the author’s survey:.

Participants: inclusive classes with talented
and gifted children with special educational
needs (n=100) and teachers (n=25) who maintain
the organization of an inclusive space and conduct
classes involving such students.

Results

In recent decades, there has been an increased
interest of scientists and practitioners in gifted
children. In academic circles, it is widely believed
that giftedness is not only a full-fledged but
also promising development of a child. In most
children, their tireless cognitive activity and early
self-regulation can be valid predictors of talent.

It is theoretically justified that 15.0-30.0%
of children have giftedness among the general age
sample. A potentially gifted child may have a high
propensity to a variety of activities, including edu-
cational, musical, artistic, sports, and others, or
have developed leadership and organizational abil-
ities. Among the total number of gifted children, 3.0-
5.0% are children with special educational needs,
who are gifted in a particular area. As mentioned
above, their double special needs cause significant
difficulties in social adaptation, communication,
education, performance, etc. Therefore, it necessi-
tates the elaboration of innovative approaches to
the development of their giftedness.

Based on theoretical analysis, two scientific
approaches are applied to render the essence
of giftedness following a specific disorder
and special needs of gifted children:

1) children with harmonious cognitive,
psychomotor, regulatory, personal, speech,
and other types of mental development. In
this context, there is a child’s developmental
acceleration. The educational activities of such
a child should contain development programs
given his/her characteristics;

2) children with disharmonious development.
There are disorders in the emotional-motivational,
intellectual, mnemonic,andsocial aspects.Itentails
the specifics of individual development features
compared to neurotypical characteristics, which
can be evident in developmental acceleration or
delay.
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Ta iH. Taki BUCHOBKU JalOTh MiZICTaBU CTBEPKY-
BaTH, 1110 006/1apoBaHi [iTU 3 MOPYLIEHHIMHU MCU-
xX0(i3UYHOT0 PO3BUTKY MalOTh MO/BiHI 0C06.JIMBI
noTpe6H, 110 HAKJIAJAITh MEBHY crneludiky Ha
iX CBITOCOPUHHSATTS, CHIJIKYBaHHS, [isiJIbHICTB,
1 IOTpeO6yI0Th iHIIKX MiZIXOAiB B Ipo1ieci HABYaHHS,
BUXOBAaHHA | pO3BUTKY.

Memoodu docaidxiceHHs: peTPOCIIeKTUBHE aHa-
JIi3yBaHH{A, y3arajbHeHHA 1 cuUcTeMaTU3alid
HayKOBOI JiTepaTypu 3 OKpecseHOoi mpobJieMuy;
BKJIDUEHE CIOCTEpPEKEHHSl 3a peCloHAeHTaMH
3 3aCTOCYBaHHfIM IPOTOKOJIy CIOCTEpEeXXKeHHH,
aBTOpPCbKe aHKeTYBaHHS.

YyacHuKu: IHKJIFO3WBHI KJIaCH 3 TaJITaHOBUTUMHU
i 06gapoBaHUMU AiTbMM 3 OCOGJUBUMH OCBIT-
HimMu notrpebamu (n=100) Ta BuuTesi (n=25), ki
3a6e3Mevyy0Th OpraHisaiiro iHKJI3UBHOTO MPO-
CTOPY Ta NPOBOAATH 3aHATTH 3 TAKUMU YYHAMHU.

Pe3yibTaTi

Y ocTtaHHI gecATUpiYYA CclIOCTepiraeTbed Mif-
BULIEHUN iHTepec HAYKOBLIB i NpaKTHUKIB [n0
006/1apoBaHUX AiTed. Y HAyKOBHUX KOJIaX IOIIU-
PIOETbCS AYMKA, 110 06/JapOBaHICTh € He JIHUIIe
IIOBHOL|iIHHUM, aJie i IepCIIeKTUBHUM PO3BUTKOM
JOUTHHU. Y OisbLIOCTI AiTeH ixHA HeBTOMHA IIi3-
HaBa/IbHA aKTUBHICTb i paHo cdopMoBaHa camo-
peryasuis MoXyTb OYTH AiMCHUMH NPOBICHHU-
KaMU TaJIaHTY.

TeopetuyHo o6rpyHToBaHo, mo 15.0-30.0%
JiTeld MaloTb 06JapOBaHICTh MOMiXK 3arajabHoOi
BikoBoiI BubGipku. [loTeH1iliHO 06apoBaHa JUTHHA
MOXXe MaTH BUCOKY CXWJIBHICTb Y Pi3HOMaHITHUX
BU/IAX AiSJIBHOCTI, 30KpeMa y HaB4YaJIbHIH, My3U4-
Hil, Xy[IO’KHiI¥, CMOPTUBHIA W iHIIMX, a00 MaTH
PO3BUHEHI JiiepchbKi i opraHizaTopchbKi 3/1i6HOCTI.
Cepen, 3arasibHOi KiJIbKOCTI 001apOBaHUX JiTel, —
3.0-5.0% - e it 3 0CO6JIMBHUMHU OCBITHIMU NOTpe-
6aMy, sIKi MalOTb 06[apoBaHicTb y Til 4M iHLIIH
cdepi. | gk Hmtocs Buile, ixHi MOABIMHI 0COOIMBI
NOTPeOH, CIPUYHMHSIOTh 3HA4YHI TPYAHOLII B COIIi-
lIbHIM aganTallil, KoMyHikallii, HAaBYaHHi, JislJIbHO-
CTi # iH. 110 3yMOBJIIOE CTBOPEHHS iHHOBALiIMHUX
HiZIX0/iB 10 PO3BUTKY IXHbOI 06/1apOBaHOCTi

Ha ocHOBI TeopeTUYHOT0 aHaJ/i3yBaHHA BUOK-
peMJIEHO 1Ba HAYKOBUX MiX0/U 11010 OsICHEHHS
CYTHOCTi 06/1apOBaHOCTi, BiANIOBiAHO 0 TEBHOTO
NopylleHHs i TeBHUX 0COOGJUBUX NOTPeb 061apo-
BaHOCTI JiTeMu:
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In their conclusions, scientists note thatin most
cases, such children are maladjusted in behavior,
learning, or mental development. Development
asynchronies are often manifested at mental
and biological levels; they are combined with
a high order of intelligence, emotional-voluntary
sphere, cognitive activity, speech development,
etc. The above is followed by a heightened interest
in those activities which meet their giftedness.

Generalization of theoretical data made it possi-
ble to specify the main characteristics of the man-
ifestation of peculiarities of various types of asyn-
chronies in gifted children with psychophysical
development disorders, which become apparent
in asynchronous mental and mnemonic develop-
ment and the development of fine and gross motor
skills; emotional-voluntary and mental develop-
ment; emotional-motivational and speech develop-
ment; writing and speech disorders; disturbance
between internal-cognitive and internal-speech
development; immature self-regulation, etc.

Asynchronous development, in particular,
accelerated cognitive development, which is often
observed in gifted children with sociocultural
needs, can have wvarious traits of social
maladaptation. Scientists interpret it as autism
or autism spectrum disorders (ASPs) when it
refers to developmental disorders of a highly
intellectual child in terms of social interaction,
communication and imagination. Highly intelligent
children are characterized by a lack of nonverbal
communication skills, limited empathy towards
peers and physical immaturity, etc. Asynchronous
development is the acceleration of intellectual
and non-verbal communication.

The present study of asynchronies in children
with special needs showed that gifted children
have some asynchronies, as follows:

1) peculiarities of the emotional sphere’s
development, since these children face
problems associated with an unstable and often
negative affective state. According to the study,
95.0% of gifted children, to some extent, have
impairments in the functioning of emotional
intelligence, which triggers their developmental
disorders, for example, children with ASD (autism
spectrum disorders);

2) psychological discomfort, a high level
of anxiety, and frustration. The mentioned was
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1) miTH 3 rapMoOHIHHUM, 30KpeMa Mi3HaBaJIb-
HUM, TICUXOMOTOPHHUM, PETYASATOPHUM, OCOOU-
CTiCHUM, MOBJIEHHEBUM Ta IHIIMMHU BHUJAAMU
IICUXIYHOI'0 PO3BUTKY. Y LIbOMY KOHTEKCTI CIIOCTe-
pira€TbCcsl BUllepe»XKyBaJIbHUM PO3BUTOK IUTHUHHU.
Y HaBya/IbHIW AiIBHOCTI TakKol AUTUHM CJiJ
BUKOPHUCTOBYBATH PO3BUBAJIbHI IIpOrpaMu 3 ypa-
XyBaHHAM 11 iHAUBIAyaJIbHUX 0COOJIMBOCTEN;

2) AiTy 3 AUCTapMOHIWHUM p03BUTKOM. Cro-
CTEpIralTbCsl MNOPYIIEHHS Yy eMOLIHHO-MOTH-
Bal[ilHOMY, IHTeJIEKTyaJJbHOMY, MHEMI4YHOMY,
COLia/IbHOMY acCIleKTax i [1oJiArae y CBOEPiAHOCTI
iHAUBiIyaJIbHUX 0COBJIMBOCTEN PO3BUTKY IMOPIB-
HAHO 3 HOPMOTHUIIOBMMH XapaKTepUCTUKAMHU,
10 MOXe BiJlo6pakaTHUCS SIK IPUCKOPEHHSIM, TaK
i 3aTPUMKOIO PO3BUTKY.

Y cBOIX BMCHOBKax AOCJiIAHWUKH CBiA4aTh, 110
y O6iJbIIOCTI BUNAJKIB Ile Je3aJalToBaHi JiTH
B NOBE/iHIli, HABYaHHI Y¥ MCUXIYHOMY PO3BUTKY.
YacTo acMHXpOHII pO3BUTKY BUSIBJAITBHC K Ha
piBHIi ncuxiku Tak i Ha 6ios10TiYHOMY piBHI U o€/ -
HYIOTbCSl 3 BUCOKHMMM IOKa3HUKaMU IHTEJIEKTY,
eMOIiliHO-Bo/IbOBOI cdepH, Mi3HABa/JbHOI Jisl/Ib-
HOCTIi, MOBJIEHHEBOT'O PO3BUTKY TOILO, 1110 CYIIPO-
BOJ/DKYETBCS 3aBUILEHUM IHTepecoM 10 TUX BUJIB
JisLIBHOCTI, SIKi BiZiMOBi1al0Th iX 06/japOBaHOCTi.

Y3araJibHEHHS TEOpPeTUYHUX [JaHUX JaJjio
3MOTY BHUOKPEMUTHU OCHOBHI XapaKTepUCTUKHU
nposIBY 0COGJMBOCTEN pPi3HUX BUJIB aCHUHXPO-
Hil 006/apOBaHUX JiTed 3 MOPYLIEHHSMH MCH-
X0Qi3UYHOTO PO3BUTKY, fKI BUSABJIAITHCA V:
HEepiBHOMIPHOCTI MMCJIEHHEBOro, MHEMIiYHOI'O
PO3BUTKY Ta PO3BUTKY JIpi6HOI i BeJIMKOI MOTO-
PUKH; €MOLilIHO-BOJILOBOI'O i PO3yMOBOIr'0O pPO3-
BUTKY; €MOIiiHO-MOTHUBALIHHOTO i MOBJIEHHE-
BOT'0 PO3BUTKY; NOPYIUEHHI 3JaTHOCTI 10 MMCbMa
Ta BUMOBHY; NOPYIIEHHAM MiK BHYTPIlIHbO-MHUC-
JIEHHEBUM | BHYTPIlIHbO-MOBJI€EHHEBUM PO3BUT-
KOM; HEeJOPO3BUTKY CaMOperyJfaLii Towo.

ACVHXpPOHHICTb PO3BUTKY, 30KpeMa BUIlepe-
JPKYBaJIbHUHN iHTeJeKTyaJbHUM PO3BUTOK, IKUU
HepiJIKo crocTepiraeThcsd y 06/lapoBaHUX JAiTel
3 COLiOKYJbTYPHUMU NOTpebaMH, MOXe Cynpo-
BOJPKyBaTUCA PI3HUMU INpPOsABaMHU COLia/IbHOI
Je3ajanTtanii. BdeHi Horo iHTepHnpeTylOTb fAK
ayTusM abo po3Jjiafiu ayTUCTUYHOrO CHEKTPY
KOJIM HJIeThCs NMPO MOPYIIEHHS NCUXIYHOTO PO3-
BUTKY BUCOKOIHTeJeKTYyaJbHOI JUTUHHU Y cdepi
coyia/ibHOI B3aeEMOJii, KOMyHikauil Ta ysaBU. Taki
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found in 57.0% of children with ASD and ADHD
(attention deficit hyperactivity disorder). Such
children may conceal their emotional state or vice
versa,showaggression,be confined, orbetooactive
and destructive. They perceive society differently:
it is often difficult for them to interact with peers
and adults - on the surface, it seems they enjoy
loneliness. The children have alalia and motor
impairments; they do not make eye contact during
communication and do not react to their names;
there is a delay in physical development, etc., that
causes poor social interaction;

3) formation of ultralow self-esteem, self-
criticism, and an inability to realize potential
opportunities. For example, in practice, such
featuresare found inabout 78.0% of gifted children
with visual and musculoskeletal disorders. Gifted
children usually cannot manifest themselves in
a group; they do not find common ground with
other peers and often become a target for jeers
and persecution by classmates. They are not well
set up physical; they are not able to ascertain
themselves in the peer group; they avoid conflicts
in communication and learning difficulties, etc.;

4) ambivalence in personal development. On
the one hand, such children succeed in school: they
are resourceful, have a high level of intelligence,
and often make progress in one or more activities,
for example, high mathematical and artistic
abilities (observed in 46.0% of children with ASD).
On the other hand, the positive personal qualities
of a gifted child both help him/her achieve high
results in creative activity and become a source
of conflicts of an emotional and behavioral nature;

5) external asynchrony is observed at the level
of sociocultural and socio-adaptive difficulties
(found in 72.0% of gifted children with
neurotypical development and 90% of children
with sensorimotor development disorders).
Thus, there are difficulties in interaction in micro-
and macro-society (family, school) and obtaining
information using sign language, usually driven by
barriers in learning, adaptation to the conditions
of the social environment, assimilation
of norms of behavior or values of the new social
environment, etc.

Studies of giftedness conducted in inclusive
classes allow holding that the status of talented
and gifted children with special educational needs,
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JITH NIpA BUCOKUX IIOKAa3HUKAX IHTEJIEKTY Bij-
Pi3HSIOTbCA BiJICYTHICTIO 3Ai0HOCTel 10 HeBep-
b6asbHOI KOMYHiKalil, 06MeXXeHOl eMIaTiEr
y CTaBJIEHHI J10 OZJHOJIITKIB Ta ¢pizuyHO0 Hecdop-
MOBaHICTIO TOL[O. ACHHXPOHHICTb PO3BUTKY
€ BUIIEpPE/P)KEHHSIM {HTeJIeKTyalbHOI HeBepbasib-
HOI KOMYHIKallil.

[IlpoBe/ieHe HaMH AOC/iP)KEHHSI ACUHXPOHIN
y AiTell 3 0c06GJMBUMHU MOTpeb6aMHU 3acBiUUIIO,
1110 Taki 06/japoBaHi AiTH MalOTh MEBHI AaCUHXPO-
Hil, 30KpemMa:

1) oco6yMBOCTI PO3BUTKY eMOLiiHOI cdepy,
OCKIJIbKM y LMX JiTel € mpoO6JieMH, MOB'sI3aHi
3 HeCcTiMKUM | yacTo HeraTUBHO 3abapBJIEHUM
apeKTUBHUM CTaHOM. 3TiflHO [IOCJi/I>)KeHHs,
y 95.0% oco6iMBO 064apoBaHuUX AiTel y Til, yu
iHLWiN Mipi, BiizHaYaThCs TPyAHOILI QYyHKIiOHY-
BaHHS eMOI[iHHOrO iHTeJeKTy, IKi MOPOKYIOTh
npo6JjieMHd PO3BUTKY 00[apOBaHUX, HapUKJ/IA[
e aitu 3 PAC (po3siagy ayTUCTUYHOTO CIEKTPa);

2) mncuUxoJIOTiYHUM JAuMCKOMQOPT, BHUCOKUHI
piBeHb TPUBOXKHOCTI Ta ¢ppycTpoBaHocTi. Busis-
seHo y 57.0% niteit 3 PAC Ta TPAY (rinepaktus-
HUMHU po3JiafiaMu Ta gediuutom yBaru). Li gitu
CBill eMOLIHUI CTaH MOXYTb NIPHUXOBYBAaTHU ab0
HaBNAaK{ BUSBJSATU arpecito, 6yTH 3aMKHYTHUMU
a60 HaZITO aKTUBHUMHU Ta JeCTPYKTUBHUMU. Taki
JITA MO IHIIOMY COPUHMAIOTh COLiyM, 4acTo iM
Ba)KKO B3a€EMOZIAITU 3 OAHOJIITKAMU Ta JOPOCIUMH,
3 NOMWIAAY 31 CTOPOHY, 34A€ThCH, 1[0 BOHU I10JII0-
OJIAI0Th CAMOTHICTb. LlUM ZiTSIM mpUTaMaHHO Bijl-
CYTHICTb MOBH, NOpYLIEHHS MOTOPUKH, BOHU He
bOoKyCy0Th OIS/ Ha 04aX Mij] Yac KOMyHiKarlil, He
pearyioThb Ha CBOE iM'sl, ciocTepiraeThbCst 3aTpUMKa
¢i3MYHOrO0 PpPO3BUTKY Ta iH, L0 HPU3BOAUTH
J0 TIIOpPYLIEHHS COLia/JIbHOI B3aEMOZ(];

3) dopmyBaHHS HeaJleKBAaTHO NPHUHUKEHOI
CaMOOLIiHKH, KPUTHUYHOCTi [0 cebe, He3/aTHO-
CTI peasizyBaTH IMOTeHLiaJIbHI MOXJWBOCTI.
Jlo mpukJaay, Ha NPaKTHLi TakKi 0COGJUBOCTI
3ycTpiyarThcsa 6/M3bko y 78.0% o6mapoBaHUX
JiTell 3 MOpPyILIEHHSAMHU 30py Ta 3 MOPYLIEHHAMU
ONOpHO-pyxoBoro anapaty. Taki o6aapoBaHi fiTu
4acTo He MOXKYThb peaslizyBaTu cebe y KOJIEKTUBI,
He 3HaxOAAThb CIHiJIbHOI MOBU 3 IHIIMMU OJ[HO-
JIiTKaM{, 4acTO CTalTh OOG'EKTAMH HACMIIIOK
i mepecmigyBaHb 3 60Ky OJHOKJIaCHUKiB. BoHU
HeJloCTaTHbO Qi3MYHO pPO3BUHEHi, He BMilOTh
YTBEpAUTHUCA B TPyl OAHOJITKIB, YHUKAIOTh
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including those with disabilities, is declarative,
as in real life they often lack the attention
of the multidisciplinary team and social service
professionals (Aniskina, 2005).

The obtained theoretical data prompted
the clarification of teachers’ understanding
of giftedness. Thus, teachers were surveyed on
the principles of working with gifted students;
identification of the qualities which a teacher
should possess when working with gifted children;
the main determinants which significantly affect
the manifestations and development of a child’s
abilities; the need for assistance in the learning
process; major challenges of gifted children.

The study results showed that approximately
80.0% of teachers name the following features
of giftedness: criticality assessment, the ability to
use the acquired knowledge in a new situation,
maintenance of a logical sequence of thoughts,
availability of a large vocabulary, high indicators
of abstract thinking, easy adaptability to
an immediate situation, an energy level, freedom
of neurotic tensions, etc.; however, they do
not associate the emergence of such abilities
with asynchronous development but with
a high learning level. Only 15.0% of respondents
associate the development of giftedness with
the unevenness of a child’s development.

More than 60.0% of teachers attribute
the following to the main problems of gifted children
with psychophysical development disorders faced
in training: the inconsistency of curriculum with
a child’s giftedness, preference for the traditional
learning approach, orientation to reproductive
methods of teaching, insufficient number of out-
of-school electives, etc. Some teachers believe that
the problems of giftedness are excessive curiosity,
which creates additional concerns in a lesson
and distracts from the main topic.

About 70.0% of teachers share the same
opinion that gifted children with neurotypical
development are the least in need of psychological
and pedagogical assistance in education since
they are considered successful. At the same time,
they note that gifted children with special psycho-
physical needs, including those with disabilities,
have difficulties in personality and life spheres.

More than 60.0% of respondents are
incurious about the subject and considerations

oo
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KOHQUIIKTIB y CIJIKyBaHHI Ta TPY/JHOILIB Yy HaB-
YaHHIi TOII0;

4) ambiBaJIeHTHICTb B OCOOHCTICHOMY pO3-
BUTKY. 3 oZilHOr0o GOKY, Taki AiTH ycliliHi B HaB-
YaHHI, BUHAaXiAJIUBI, MalOTb BUCOKUU piBEHb iHTE-
JIEKTY, 4aCTO BHUSABJSIOTH YCIiXd B OJHIA abo
JEeKIJIbKOX BUJAX AigJbHOCTI, HapUKJaJ, BUCOKI
MaTeMaTH4Hi i XyJoxHI 34i6HOCTI (cmocTepira-
€TbcA y 46.0 % giteit 3 PAC). 3 iHmoro - nosu-
THUBHI 0COGHUCTICHI SIKOCTi 06/JapoBaHOl AUTHHH,
SIK J0lOMararwThb i AOCATaTH BUCOKUX pe3yJib-
TaTiB y cdepi ii TBOpUOI AisAbHOCTI, Tak i cTalOTh
JKepesioM KOHQJIIKTIB eMOLiHHOTO Ta MOBEeAiH-
KOBOTO XapaKTepy;

5) 30BHIlIHS aCUHXPOHIS - CIOCTepiraeTbcs
Ha piBHI COLIOKY/IbTYPHUX Ta COLi0aJalTUBHUX
TpyaHouliB (3adikcoBano y 72.0% o6aapoBaHUX
AiTel 3 HOpMOTHUIIOBUM PO3BUTKOM Ta 90% aiTei
3 MNOpYLIeHHSIMM CEHCOMOTOPHOTO PO3BUTKY).
30KpeMa, BUHHUKAIOTb TpPYAHOUII y B3aeMOZAil
B Mikpo- i MakpocouiyMi (po/inHa, 11K0JIa), OTPU-
MaHHA iHdopMmalii 3acobamu KecToBOI MOBH, SKi
4acTo MOJISATaloTh Y HAssBHOCTI 6ap’epiB B mpoueci
HaBYaHH{, IPUCTOCYBaHHA [0 YMOB COLiaJIbHOI'O
cepeZlOBHUILA, 3aCBOEHHA HOPM ITOBe/[iHKH YU LIiH-
HOCTEeW HOBOT'O COLia/IbHOTO OTOYEHHS TOIIO.

JocnigxeHHss  006/lapoBaHOCTi, MpoBefieHi
B IHKJ/IIO3MBHHUX KJlacax, [Ja€ 3MOTY CTBEpPAXKY-
BaTH, L0 CTaTyC TaJAHOBUTHX i 00/[apOBaHHX
JiTell 3 0COOJMBUMHU OCBiTHIiMU mNoTpebamy,
y TOMY YHCJIi 3 iHBaJliAHICTIO, € PaKTUYHO JeKa-
PaTUBHUM, OCKIJIbKU B peajlbHOMY XUTTiI BOHU
4acTo 3aJMIIAlTbCA TMo03a yBarow ¢axiBIiiB
MYJIBTUAMACUUIIIHAPHOI KOMaH X Ta COLjia/IbHUAX
cayx6 (Anickina, 2005).

OTpuMaHiI TeopeTHYHI JaHi CIOHYKaJu [0
3'sicyBaHHSI pO3yMiHHS BUMUTENSIMU 06/]apOBaHO-
cTi. BifnoBifHO, 6y/s10 NMpoBeeHO aHKETYBAaHHSA
nejaroriB 100 NTPUHLMIIB pO6OTH 3 06/]apoBa-
HUMHU YYHSMHU; 3'ICyBaHHSA SIKOCTEH, IKUMU Ma€
BOJIOAITH BYHTEJb B po6GOTi 3 06/apOBaHUMU
OITbMHM; OCHOBHHUX J€TEPMiHAHT, {Ki iCTOTHO
BIJIMBAlOTh Ha NPOSIBM i PO3BUTOK 3AiOHOCTEM
JUTHHU; HeoOXiIHOCTI HalaHHS J0IIOMOT'H B PO-
1eci HaBYaHHS; OCHOBHUX IP06JieM 06japoOBaHUX
OiTel.

PesysbTaTu  1IpoBefeHOro  AOCHiJpKEeHHHA
3acBigunay, mo opieHToBHO 80.0% mnegaroris
10 OCHOBHMX pHUC 006/1apOBaHOCTi BiAHOCATH:
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of psychological and pedagogical support for
gifted children with special psychophysical needs,
among them: 25.0% of teachers find creating
conditions for the holistic development of gifted
children necessary; 15.0% of teachers rely on
the cooperation between family and school; 10.0%
of respondents prioritize a gifted child’s social
status and interpersonal relations in micro
and macro society, and the same number
of specialists emphasize the social and pedagogical
support of gifted children.

The survey data on the understanding
of giftedness and work with gifted students,
involving those with mental or physical disorders
or disabilities, allow stating that the following
prevails in the interpretation of giftedness:
paradoxical, contradictory and uncertain
information, a lack of understanding of such
children, the dependence of dealing with such
children on the availability of a teacher’s skills to
work with such children and teaching & learning
materials, etc.

Given the results obtained, a comprehensive
research methodology was developed while
studying the giftedness of children with special
needs, including those with disabilities. It
entails the examination of psychophysiological,
psychological, socio-psychological,
and pedagogical indicators of giftedness. The
research at the psychophysiological level
facilitated clarifying how active a child is during
the activity. At the psychological level, individual
characteristics of cognitive activity, personal
traits, etc. were determined. In particular, it is
about voluntary attention, motivation to achieve
a goal under a particular which attracts a child,
the desire to participate in search activities, etc.
The study of socio-psychological determinants
made it possible to establish the progress in
activities over along period and analyze the impact
of interpersonal relations and an individual style
of communication. In this context, the main
features of giftedness include high intelligence,
a personal system of values, fantasy formation,
a large vocabulary, extreme sensitivity to non-
verbal communication, etc. In pedagogical terms,
it was analyzed the conceptual model of talent
development, in particular, the drafting of curricula
and the elaboration of innovative methods of work
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KPUTHUYHICTb OLIiIHKH, BMiHHS IEPEHOCUTHU OTPU-
MaHi 3HAHHS y HOBY CHUTYyallilo, 306epiramThb
JIOTIYHY MOCJiJJOBHICTh AYMOK, MalOThb GaraTuit
C/IOBHUKOBHM 3amac, MalOThb BUCOKI MOKa3HUKH
abCTpPaKTHOrO MUCJEHHs], JIETKO MPUCTOCOBY-
I0TbCA 10 HOBOI CHTYyalii, eHepriiiHi, Bi/bHI BiJ
HEBPOTHYHUX HAMNpYy>KeHb TOIO0, aje He MOEN-
HYIOTb BUHUKHEHHS] TaKUX 3[i6HOCTel 3 acCuH-
XPOHHUM pO3BUTKOM, a MOSCHIOIOTb BUCOKUM
piBHeM HaBuaHHs. Jlumie 15.0% onuTaHUX, po3-
BUTOK 06/1apOBaHOCTi acouilo0Th 3 HepiBHOMIp-
HiCTI0 pO3BUTKY JUTHHHU.

[Tonag 60.0% BuYuTesiB 4O OCHOBHHX IIpPO-
6J1eM 06/lapoBaHUX JiTel 3 MOPYLIEHHSIMU ICU-
x0di3MYHOTrO pPO3BUTKY B IMpoleci HaBYaHHSA
BilHeC/IY, 30KpeMa, HeBiANOBiAHICTb HaBYaJlb-
HO-NPOrpaMoBOro 3abe3nedyeHHs 06/apoBaHO-
CTi AWUTHHM, HaJlaHHS IlepeBard TpaAULiiHOMY
MigXo/ly B HaBYaHHIi, Opi€eHTallil0 HA penpoayK-
TUBHI MeTOAU BHUKJIAZLy, HEJOCTATHIO KiJIbKICTb
no3alKijibHUX (GaKyJAbTaTUBIB Tolo. YacThHA
nejaroriB npob6JjemMamMyd 064apOBAHOCTI BBaXKa-
I0Tb HaIMIpPHY LiKaBiCTB, 110 CTBOPIOE 40AaTKOBI
npo6JieMH Ha ypolli i BiIBOJIIKAE BiJl pO3KPUTTA
OCHOBHOI TEMU.

bausbko 70.0% BuYuTeNiB [OTPUMYIOTBHCH
TOTOXKHOI AYMKH, 1110 06/1apOBaHi JliTH 3 HOPMO-
TUIIOBUM PO3BUTKOM HaWMeHIIe NOTPeOYIOTh
NICUXO0JIOTO-NIeJaroriyHOro CynpoBOAY B HaB-
YaHHI, OCKIJIbKM BOHH BBaXKalOTbCA YCIIIIHUMY,
BTiM BiJI3Ha4aloTh, 1[0 006JapoBaHi AiTH 3 0CO-
6/1MBUMU NcUux0pi3UUHUMHU NOTpedaMu, ¥ TOMY
YUCJIi 3 IHBaJiHICTIO, MAalOTh TPYLHOLLI B pi3HUX
chepax 0COBUCTOCTI i JKUTTEAIATBHOCTI.

[Tonazg 60.0% onuTaHUX NOTAaHO OPIEHTYIOTHCSA
B 3MICTi 1 MUTAaHHAX NCUXOJIOTO-NeJaroriyHoro
CYyNpoOBOAY 06JapoBaHUX AiTed 3 0COOGJUBHUMU
ncuxodizsuuHUMU noTpebamy, cepef; HUX: 25.0%
BUMUTEJiB BBaKalOTb HEOOXiZHICTb CTBOpPEHHS
YMOB [JisI BCEO6IYHOTO PO3BUTKY TaKUX 06apo-
BaHUX aiTel; 15.0% neparoriB nokJaJaoTbcsa Ha
cniBnpaio ciMm’i i mkosu; 10.0% onutaHux HaAa-
I0Th Bary coliaJlbHOMY CTaTyCy i Mi>kocobucTic-
HUM CTOCYHKaM 06JapoBaHOI AUTHHU B MiKpo-
Ta MakpocoliyMi i Taka » KijbkicTh ¢axiBIiiB
HaroJIOWyTh CaMe Ha ColjiaJbHO-NeAaroriy-
HOMY CYIPOBO/Ii 06JapOBaHMUX JiTEH.

OTpuMaHi [JaHi ONUTYBaHHA
I0/l0 PpO3yMiHHA 006/apoBaHOCTi i

MPaKTHKIB
poboTH

HY
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for the advancement of motivational, cognitive,
and social components, involving the development
of intellectual and adaptive skills and other
abilities of a child.

The research findings contributed to
the formulation of a giftedness research model,
which specifies the particularities of a gifted
person at the psychophysiological, psychological,
socio-psychological and pedagogical levels.

We assume that the building of an experimental
giftedness model will make it possible to find out
the component structure of giftedness of children
with special needs, involving instrumental
and motivational components. It will facilitate
the formulation of conceptual provisions
and methods for giftedness development in
children with special needs.

Intheinstrumentalaspectofgiftedness,thestudy
stipulates determining the availability of specific
strategies in child activities; the performance
of the gifted child, effective involvement in
educational activities; the elaboration of variable
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3 06japOBAaHUMM YYHSIMH, 30KpeMa 3 THUMH, fKi
MalTb MeBHI NCUXiYyHI 4M (i3u4Hi mopylieHHs
abo iHBaJifHICTb, /Jal0Tb 3MOTYy CTBEP/XKyBaTH,
0 B pO3yMiHHI 06JapOBaHOCTI NepeBaXkae
napaZiokcajibHa, CynepeuyjuBa M HeBU3HadyeHa
iHpopMauis, HEPO3yMiHHSA TaKUX JIiTEH, 3aIeXK-
HiCTh PO6OTH 3 TaKUMU JiTbMH BiJl HassBHOCTI
BMiHb IleJlarora INpallOBaTU 3 TAaKUMH OiTbMU
Ta HaBYa/IbHO-MEeTO/IUYHOT0 3a6e31e4eHHs TOLIO.

3Bakar4u Ha OTPUMaHI pe3y/IbTaTH, B IPOLEC]
JoCJIipKeHHS 06/1apOBAHOCTI AiTel 3 0COGIMBUMU
norpe6amu, B TOMY YMCJi 3 iHBaJIiHICTIO, po3po-
6JIeHO KOMILJIEKCHY METOAMKY [OCTiKEHHS, 110
MiCTHJIa BHUBYEHHSI Ncux0QisiosoriyHux, MCHUXO0-
JIOTIYHHUX, COILliaJIbHO-IICUXO0JIOTIYHUX, Iefaroriy-
HUX [IOKa3HUKIB o6aapoBaHOCTi. BrBYeHHs1 Ha
ncuxodizionoriuHomy piBHi Aasio 3Mory 3’sicyBaTH
Ha CKiJIbKM aKTHBHA JWTHUHA B MpPOLECI AiAJIbHO-
cTi. Ha ncuxosioriuHoMy piBHI 6y/10 BU3HAYEeHO
iHAWBIlyaabHI 0COGJIMBOCTI Mi3HABabHOI Aisl/ib-
HOCTi, 0COGUCTICHUX pHC TOu0. 30KpeMa, MOBa
HJle PO JOBIJMBHICTb yBarv, BMOTHMBOBAHICTb

EXPERIMENTAL MODEL FOR GIFTEDNESS RESEARCH
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Formulation of reference points of giftedness and methods of
giftedness development in children with special educational needs

Figure 1. Experimental model for giftedness diagnosis
Puc. 1. ExcnepuMeHTa/IbHa MO/JIe/1b AiarHOCTUKHM 06japOBaHOCTi
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ways of performing activities in new conditions
or situations; the statement of new goals for
activities and a new vision of the situation;
the self-sufficiency of the self-regulation system;
individualization of ways of activities; the pace
of learning; diligence.

The motivational aspect of giftedness
research provides for the study of the coherence
of actions based on own motives or program
goals, which is an indicator of self-orientation or
success orientation; cognitive need; criticism for
the results of one’s own activities; behavior.

In our opinion, the practical implementation
ofthe developed model of the giftedness of children
with special needs, firstly, will make it possible
to understand a child’s penchant for specific
activities and elaborate a program for developing
giftedness properties; secondly, it will determine
the informational, psychological-pedagogical,
and organizational-pedagogical conditions for
the work of specialists with such children. In
the development of gifted students with special
educational needs, it is crucial to provide teachers
with the necessary assistance in reconsidering
the knowledge of the psychology of a gifted
child, concepts related to children’s giftedness
among children with special educational needs
and favorable conditions for their education
and upbringing.

Thus, studies of gifted children should conduct
a psychological and pedagogical assessment
of the development of giftedness of children with
psychophysical developmental disorders and find
their personal needs and problems. In addition,
an essential area of diagnostics is the assessment
of the socio-adaptive capabilities and sociocultural
difficulties of gifted children; inclusion in
the educational process and thelevel of interpersonal
communication and relationships, etc.

Summarizing the above, it should be said that
the phenomenon of the giftedness of children with
special needs should cover the study of various
psychological, pedagogical and social aspects.

Moreover, it is crucial to study the negative
characteristics of the personality of gifted
children with special needs, namely, inaction
in joint activities, indifference to public needs,
inappropriate behavior, a low level of emotional
communication, and others. Such children are
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Ha JIOCATHEHHA IiJli B MEBHIW AiJIBHOCTI, Ka Ii
NpUBaAbJIIOE AUTHHY, OaKaHHS [AOJy4aTHUCH [0
MOUIYKOBOI JislJIbHOCTI To1lo. BuB4eHHs couiab-
HO-TICUXOJIOTIYHUX JleTepMiHAHT AaJ10 3MOTY 3’sICy-
BaTH YCHILIHICTh B JiJIBHOCTI 32 TPUBaJIMM 4ac
Ta BUBYMTH BIUIMB MiPKOCOOUCTICHHUX CTOCYHKIB
¥ iHAUBiAyaZIbHUM CTUJIb CIIJIKYBaHHS. Y 1LIbOMY
KOHTEKCTI 10 OCHOBHUX PUC 06/1apOBaHOCTI BijiHe-
CEHO: BUCOKHUM iHTEeJIEKT, BJACHY CUCTEMY LIiHHOC-
Tel, paHTa3yBaHHs, 6araThil CIOBHUKOBUH 3arac,
Ha/3BUYAMHY YYyTJIUBICTb [0 HeBepOaJbHOTO
CIJIKYBaHHA TOLLO. Y MeJaroriyHoMy IJjiaHi npo-
AHAJII30BAaHO KOHLENTYaJbHY MOZeJb PO3BUTKY
006/1apoBaHOCTi, 30KpeMa CTBOPEHHSI HaBUYaIbHUX
nporpaM, po3po6JieHHs1 iHHOBAaI[iMHUX METO/iB
po6OTH LIOLO PO3BUTKY MOTHUBALiMHOI, KOTHi-
THUBHOI Ta COL{iaJIbHOI CKJIaJ0BUX, 30KpeEMa, po3-
BUTKY IHTeJIeKTYaJIbHUX Ta aJAlITUBHUX HABUYOK
W IHIIMX 3A4i6HOCTeN M TUHH.

OTpuMaHi pe3ynbTaTy LOCIIPKEHHS CIPUSIIN
po3po6JIeHHIO MoJiesi JOCTiPKeHHS MpobJjeMu
006/1apOBaHOCTI, 1[0 MiCTUTh 0COGJMBOCTI 06/1a-
poBaHOI 0coGHuCTOCTI Ha mcuxodiziosoriyHomy,
MICUXO0JIOTIYHOMY, COLia/IbHO-TICUXOJIOTIYHOMY
i nefgaroriyHoMy piBHSAX.

Mu nepepbadaemo, 1[0 po3pobKa eKclepH-
MeHTaJIbHOI MoJieJii 06/JapOBaHOCTI AACTb 3MOTY
3’sicyBaTH KOMIIOHEHTHY CTPYKTypy 006aapoBa-
HOCTI ZliTel 3 0COGJIMBUMH OTPebaMH, 30KpeMa
iHCTpyMeHTa/ibHi i MoOTHUBalLiiHi KOMIIOHEHTH,
0 YMOXJHUBUTb PO3POOKY KOHLENTYaJbHUX
MOJIOXKEHb Ta METOJUKY PO3BUTKY 06JapoBaHO-
CTi AiiTEN 3 0COBJIUBUMU NOTPEGAMHU.

Y iHcTpyMeHTa/JbHOMY acleKTi 06ZapoBaHo-
CTi JocaipkeHHS mnepefbadyaTvMe 3'sICyBaHHS:
HasIBHOCTi crnenuiyHUX CTpaTerid AisJabHOCTI
JAUTHHY; OIPOAYKTHUBHICTL 06/JapoBaHOl JUTHHH,
epeKTUBHe 3a/ly4eHHs [0 HaBYaJIbHOI AiIbHO-
cTi; BUpPOOJieHHs1 BapiaTMBHHUX CIOCOGIB BHKO-
HaHHS AisIJIbHOCTI B HOBUX YMOBax ab0 CUTyalisX;
IIOCTAaHOBKAa HOBMX ILiiJIeH AislJIbHOCTI Ta HOBOI'O
baueHHs CcHTYyalii; caMOJOCTaTHOCTI CHUCTeMH
caMoperyJsuii; iHauBiayanisauii cnoco6iB Aisib-
HOCTI; TEMI HABYaHHS; NPaleT06HICTD.

MoTuBaLiiHUM acCleKT AOCaiKeHHS o006[a-
pOBaHOCTI nepeab6adyaTMe BUBYEHHS: Y3roipKe-
HOCTi fAid 3a BJAaCHMMM MOTHMBaMM YU 3a
IPOrpaMOBUMU LIJIIMH, IO € NOKa3HUKOM Opi-
€HTOBAHOCTI Ha cebe 4YM Ha ycCHiX; Mi3HaBaJIbHOI
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often not motivated to succeed in learning
subjects which are not interesting to them or do
not correspond to their abilities.

Conclusions

We generalize that it is necessary to consider
not only the age of a child but also the level of his/
her asynchronous development to meet both
the social and academic needs of gifted children
with mental or physical development disorders.

An experimental model of giftedness research,
which contains the features of a gifted personality
at four levels: psychophysiological, psychological,
socio-psychological and pedagogical, was
developed.

It is noted that the psychological and pedagogi-
cal support of gifted children with psychophysical
development disorders, including those with dis-
abilities, should comprise a set of measures aimed
at a comprehensive assessment of mental devel-
opment, intelligence, social maturity, and the for-
mation of the child as a subject of educational
activity. The set of measures consists of: 1) diag-
nostics of the child’s development, learning condi-
tions and social adaptation; 2) drafting of individ-
ual programs for the development of the child’s
giftedness; 3) the creation of socio-psychological
and organizational-methodological conditions for
assistance to gifted children with socio-cultural
needs; 4) diagnostics of the social development
of such children; 5) psychological support of par-
ents regarding the child’s adaptation to society
given his/her intellectual, cognitive, emotional,
and physical capabilities.

The research perspective is to formulate
a differentiated approach to the education
of gifted children amidst inclusion and implement
the principle of optimal interests of gifted children
with special needs to guarantee their right to high-
quality educational and social services.
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NOTpeOH; KPUTHUYHOCTI 0 pe3y/bTaTiB BJIACHOI
JisIJIbHOCTI; TOBeiHKM.

Ha Hawmy ayMmKy, BIpOBa/i)KeHHSI y NMPaKTUKY
po3pobJieHol Moziesi 061apoBaHOCTi AiTel 3 oco-
6/1MBUMU NOTpebGaMu, Mo-neplie, AACTb 3MOTY
3p03yMIiTH CXUJIBHICTb JUTUHU [0 EBHOI LidJb-
HOCTI Ta pO3pO6UTH MPOrpamMy PO3BUTKY THX YU
iHIIMX 3aAaTKiB 06apOBaHOCTI, O-ApPYyTe, AACThb
3MOTry BU3HAYUTH iHopMaliiiHi, ncuxosoro-ne-
JaroriyHi, opradisayiiiHo-nefaroriydi yMoBHU
AisybHOCTI ¢QaxiBIiB 100 PO6OTH 3 TAKUMU
AiTbMHU. AmKe, BaKJIMBe 3aBJaHHS I0J0 PO3-
BUTKY 006/lapOBaHUX y4HIB 3 0COGJUBUMHU OCBIT-
HiMU TOTpeb6aMu, HaJlaHHSI BUMTEJISIM HeobXiTHO1
JOIIOMOTH y MEepeoCMHUC/eHHI 3HaHb CTOCOBHO
ncuxoJiorii 06apoBaHoOl AUTUHH, TOHSATH, IOB’SI-
3aHUX 3 JUTSAYOI0 06JapOBaHICTIO cepef AiTei
3 0COOJIMBUMHM OCBITHIMHM OTpe6aMH Ta CHPHUSAT-
JIMBUX YMOB JIJ11 IX HABYaHHS Ta BUXOBaHHA.

OTKe, i1 Yac JoC/TiPKeHHS 00JapoBaHUX JiTel
BapTO IPOBOAWTH IICUXO0JIOTO-11eJaroriyHy OLLiHKY
PO3BUTKY 06/]JapOBAHOCTI JIiTEN 3 MOPYIIEHHIMU
ncuxodisMiHOro PO3BUTKY, a TaKOX 3'5ICYBaTH
0COGHCTiCHI MOTpebH i Mpo6ieMH TaKUX 064apo-
BaHUX AiTeil. [lopsA 3 UMM, BaXK/IMBHUM HAlPSIMOM
JiarHOCTHUKHM Ma€ CTaTH H OliHKa coLjioaJanTHB-
HUX MOXJIMBOCTEW Ta COLIOKYJbTYyPHUX TPY.I-
HOUIIB TaKWX O00/JapOBaHUX [iTeH; BKJIIOYEHHS
B HaBYaJIbHU I IPOILIEC Ta PiBHSA Mi>KOCOOUCTICHOTO
CIIJIKYBaHHS | B3aEMOBIJIHOCHH TOILO.

[lincymoByr04YM O3HadyeHe, BApTO MOBUTH, 1110
dbeHOMeH 006[apoBaHOCTI AiTed 3 0COOGJMBHUMU
NoTpebaMu Ma€ OXOIJIIOBATH BUBYEHHSI HU3KHU
NICUXOJIOTIYHUYX, MNeJaroriyHux i COoIjiaJIbHUX
aCIEeKTiB.

[lopsaf 3 uuM, BKpail Ba)XJIMBUM BUJAAETHCS
BUBUYEHHS] HEraTUBHUX CTOpPiH OCOOGHUCTOCTI
006/1apoBaHUX AiTeld 3 0COGJMBUMHU MOTpedaMH,
30KpeMa TaKHUX fK: NaCUBHICTb y CNIJIbHIN Jid/b-
HOCTI, 6aliAyKicTh [0 TPOMaZCbKUX OTPeO, Hea-
JeKBaTHa NOBeAiHKa, HU3bKHUU piBEeHb eMOoljiil-
HO-320apBJIEHOTO CHiJIKyBaHHS U iHme. YacTo
Takl AiTM He BMOTHMBOBaHi Ha yCliX y BUBYEHHI
TUX NMpeAMeTiB, sKi IM He I[ikaBi a6o He Bi/|OBi-
JalTh IXHIM 3/1i0HOCTAM.

BHCHOBKH
Y3aranbHI0EMO, 1110 AJ15 3a/10BOJIEHHS K COlLli-
aJIbHUX TaK i akaJleMiYHUX NoTpeb 06japoOBaHUX
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AiTeH, AKi MalOTh NEBHI MOPYILIEHHS NCUXIYHOTO
4yl Qi3UYHOTO PO3BUTKY, BApTO OpaTH [0 yBaru
He TiJIbKY BiK AUTHHMY, a U piBeHb aCUHXPOHHOTO
PO3BUTKY.

Po3po6sieHO  eKcliepuMeHTaJbHY  MOJeJb
JocaipKeHHS mpo6seMu 064apOBaHOCTI, 10
MiCTUTb OCOOGJIMBOCTI 06ZapoBaHOI 0COGHCTO-
CTi HAa YOTUPBOX PiBHAX: McUX0PiziosorivHOMY,
IICUXOJIOTIYHOMY, COLia/IbHO-TICUXOJIOTIYHOMY
Ta [eJaroriyHoMy.

KoHcTaTyeMo, 10 MCHXO0JIOTO-NeAArorivyHuin
CYNpOBiJl 06/JapOBaHUX AiTEH 3 0COOGJUBOCTAMU
NcuxoPizUYHOTO PO3BUTKY, ¥ TOMY YHCJI 3 iHBa-
JIJIHICTI0O, MA€ MICTUTH KOMIIJIEKC 3ax0/iB, fKi
CIIpSAMOBaHi Ha KOMILJIEKCHY OLLIHKY ICUXIYHOI'O
PO3BUTKY, IHTEJIEKTY, COLiaJIbHOTO PO3BUTKY
Ta CTAaHOBJIEHHS] JUTUHU SIK Cy6'€KTa HaBYaJlb-
HOI AifAJbHOCTI. BijHeceHO [0 KOMILJIEKCY 3aX0-
AiB: 1) giarHocTHKa PO3BUTKY JAUTHHH, YMOB
HaB4YaHHA i colliasbHOl afanTarii; 2) cTBOpeHHs
iHAUBIlyabHUX NpPOTpaM PO3BUTKY 006/apoBa-
HoCTi AUTHUHY; 3) PO3POO6JEHHS COI[ia/IbHO-IICU-
XOJIOTIYHUX Ta  OpraHisaliiHO-MeTOJUYHUX
YMOB /IONIOMOTH 006/1apOBaHUM JiTSM, SIKi MalOTh
NOTpPebH COLIOKYJbTYPHOrO xapakTepy; 4) nAia-
FHOCTHKA COLIiaJIbHOT'0 PO3BUTKY TaKUX AiTel; 5)
MICHUXOJIOTIYHUN CynpoBij 6aThKiB, 1[0/10 a/janTa-
Ll AUTUHU [0 COLiyMY 3 ypaxyBaHHAM il iHTes1eK-
TyaJIbHUX, KOTHITUBHUX, eMOL[iHHUX i $i3UYHUX
MOXKJINBOCTEH.

[lepcriekTUBY [OCHiPKEHHS CKJaJa€E CTBO-
peHHs audepeHIiHOBaHOTO MiZIX0AY HaBYaHHSA
006/1apoBaHUX AiTel B yMOBax iHKJI03ii, peasiza-
Ljis] IPUHLMIY ONTHMaJbHUX iHTepeciB 06Japo-
BAaHUX AiTeH 3 0COGJIMBUMHU NOTPEGAMU 3 METOIO
3abe3neyeHHs iIXHbOTO NpaBa Ha AOCTYM [0 AKic-
HUX OCBITHIX i cOllia/IbHUX NIOCJIYT.
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